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I N T : : > G D U G T I O N 
one of the major planks in the strategy of a society v/hich is 
determined to achieve ecanomic development/ social transfon^Htion 
and effective social security should be to educate its citi^ e^ns 
to participate in its developmental programmes v;illlngly, 
intelligently and efficiently. This is particularly urgent in 
a society v;here a vast majority of people has missed schooling 
altogether and vjhere even the education which has been received 
by the fortunate ones is irrelevant as inadequate to the develop-
mental needs. 
The function of adult education in a democracy is to 
provide every adult citisen: with an opportunity for education 
of the type which he wishes and which he should have for his 
personal enrichment, professional advancement and effective 
participation in social and political life of the society. 
In normal conditions, programmes of adult education 
presume universal literacy, in the Indian context 70 percent 
of the people are unable even to read and write and naturally, 
liouidation of literacy becomes a matter of immediate national 
concern. 
The scope of adult education is as$v/ide as life 
itself. Its requirements are somewhat different from those 
upon 
of the formal system of schooling. It depends/\the support it 
receives from several agencies particularly the universities 
and public institutions and libraries. The effectiveness of 
the prograrrsr.es of adult education depends upon a competent 
administrative machinery. 
ROLE OF UNIVE.RSITIES IN ADULT EDUCATION 
The image of the university as a closed academic 
community of scholars creating and disseminating loiowledge 
and perpetuating its ovm type is now fast becoming a thing 
of the past. This happy change of attitude is noticeable in a 
marked x^ray in some of our universities vAiich organise corres-
pondence courses, extension lectures and seminars for the 
benefit of community as a \»Aiole. The establishment of adult 
education Departments in universities as a sequel of rroceding 
programmes. Thus universities are taking larger and larger 
share in the responsibility of educating the adults. 
The history of adult education shows that though 
direct attacks on mass illiteracy have on occasions/ been 
launched on local and state levels, with considerable drive 
and enthusiasm, their force subsequently petered out in the 
force of apqJJiy and indiference, if not open hostility. 
•There are several reasons for this. This campaign were too 
limited in scale to achieve a significant advance and generate 
enthusiasm for further effort. They also tended to be sporadic 
and uncoordinated, all the agencies v/orking more in isolation 
than in active collaboration with other agencies. They v;ere 
often launched hastily, v;ithout the careful assessment of the 
needs and interests of adults, v/ithout av/akening public interest 
or stimulating the desire to learn and v/ithout adec^ uate provision 
for the follow-up work in the absence of which no lasting results 
could be obtained. No wonder, then, that they failed. 
Eradication of illiteracy, can be achieved only v/hen 
there is nationwide, coherent and sustained ca-tipaign, in which 
universities and their specialized agencies of adult education 
also actively and effectively participate along^ /ith other 
agencies. 
An encouraging feature of the current national drive 
for eradication of illiteracy through Adult Education prggrammes 
is that in many universities Adult Education Departments/Centres 
have come to be established, Aligarh Muslim University, too, 
has a Centre of Adult/Continuing Education established decades 
ago. The Centre has been conducting Adult and Continuing Education 
and Extension programrries within and around the University, Hovr 
effective the Centre has been in its efforts has not so far 
been looked into seriously by any outside person as agency, 
though occasional assessments by the Centre itself might 
have been made. 
The present Investigator, therefore, thought it 
worthwhile to undertake the present study for her M.Ed, 
Dissertation and to go about it as systematically and 
throughly as it is possible for her v/ithin the given 
constraints of time and resources on her xDart and the help 
and cooperation on the part of the Centre and other agencies, 
The present study, therefore, proposes to assess the 
"Functioning of the Adult Education Centres of Aligarh 
Muslim University". 
C H A P T E R - I 
ADULT SDUCATIOH ; I-IEAI^HG AND PROGRESS 
SINCE lilDSPSHDEi-lCE 
I'Jhat i s a d u l t E d u c a t i o n ; -
xAdult e d u c a t i o n may b e d e f i n e d i n a narrov; s e n s e , 
a s t h e e d u c a t i o n of g rovm-up men and women, v;ho a r e i n t h e 
a g e - g r o u p o f 15 - 35 y e a r s . 
However, i n t h e b r o a d e r s e n s e , i n t h e i /ords of 
B r y s o n , " A d u l t E d u c a t i o n i n c l u d e s a l l a c t i v i t i e s v.dth an 
e d u c a t i o n a l p u r p o s e , c a r r i e d on b y p e o p l e , i n t h e o r d i n a r y 
b u s i n e s s o f l i f e . Who u s e o n l y p a r t o f t h e i r e n e r g y t o acq .u i re 
1 
i n t e l l e c t u a l e q u i p m e n t " . 
Or i n t h e words o f S h a n k a r and Ahluv;a lya , "by a d u l t 
e d u c a t i o n v/e mean h e r e a l l o r g a n i s e d and p u r p o s e f u l e d u c a t i o n a l 
a c t i v i t i e s v o l u n t a r i l l y u n d e r t a k e n and g e n e r a l l y p a r t - t i m e 
vrhich t a k e p l a c e o u t s i d e t h e u s u a l fo rma l s y s t e m of e d u c a t i o n 
which a r e more o r g a n i s e d and i n s t i t u t i o n a l i s e d t h a n s o c i a l i s -
2 
ation through the family or the peer group". 
1. Bryson, g.uoted by V,K. Kohli, current Problems of 
Indian Education - P. 169 
2, Prof. Uday Shankar & Dr, S.P, Ahluwalya in Development 
of Education in India (1947 - 66) - P. 98 
Upto <luit:e recently adult education was taken to 
be nothing more than adult literacy. It aimed only at iraking 
adults familiar with the 3 R's. For the purpose of census 
eniimeration in India the ability to read and v/rite a simple 
letter or message and to count on fingers is considered 
enough for a person for being counted-! among literates. 
It is, however, being now realised that adult 
education should not only aim at malcing one able to read a 
letter and write it. It should rather be functional, rhis 
realization has given adult education a nev; meaning; 
According to V.K. Kohli, "functional literacy integrated 
with the occupation of the adult and intimately related to 
1 
its development". 
Functional literacy as defined in various documents 
of UNESCO may be taken to mean any literacy operation 
concerned as a component of economic and social development 
proJ ects• 
V.K. Kohli further defines the term functional 
literacy when he differentiates it from traditional literacy: 
"In traditional literacy, the programme imparts proficiency 
1. V.K. Kohli; Current Problems of Indian Education, P.170 
2, U.N.E.S .CO., functional literacy - why and How -
q.uoted by India. 
in readiog and writing and elementary arithmatic, and 
their role aim is to provide the illerate adult v/ith access 
to written communication. On the other hand, in a functional 
literacy programme, teaching of 3 R's and occupational 
training cannot be conducted separately they are interperatad 
activities". 
"Traditional literacy is non-intensive in character, 
while functional literacy aims at a more comprehensive 
training of the illiterate adult V7hich is related to his role 
both as a producer and citizen'. 
He further says "Traditional literacy programmes 
are rigid, static and standardised v;hile functional literacy 
programmes are variable, and flexible, so as to take into 
account the diversity of the immediate objectives and local 
2 
needs and conditions"• 
ADULT EOUGAiTIOK SINGE I^ D^SPE]:g)BMGE : 
Shankar and Ahluv/alya opine that since adult 
education in Independent Indian has mainly been the concern 
of the government, its development can better be studied in 
terms of the five year plans. 
1. Ibid - 170 
2, Ibid - 170 
8 
In the pre-plan period, (1947 - 51), termed as 
" the years of Exploration", the central Advisory Board 
of Education set-up a committee to frame a scheme of adult 
Education v/hich could be adjusted to the regional needs. 
The report of the committee knovm as the "Sa:<ena Report" 
was adopted by the Board at its 15th meeting held in 
January 1949. In order to put it into operation a further 
programme for the ensuing years v/as chalked out, according 
to V7hich at least 50% adults v;ithin the age group of 12 to 
50 years were to be made literate v;ithin the span of that 
period. 
In terms of statistics, some 5,00,000 pupils 
participated in 2000 literacy classes in the country during 
these years, The army personnel had their ov/n literacy 
programmes. The financial commitment during the period v/as 
2 
of the order of 3.25 crores. 
(a) ADULT EDUCATION IN THE FIRST FIVE YEAR PIAN (1951 - 56) 
In the first five year plan a sum of Rs. 5 crores 
v/as allocated for adult education. This v;as to be spent on 
seven schemes, namely : 
1. K.C, Mukherjee, under development. Education Policy 
and Planning, (1967) P. 136 - 37. 
2. Ibid - P. 99 
•1. S.N, Mukherji - Education in India, Today & Tomorrow 
(1976) P. 428 - 29. 
1, Model Conimunity Centres 
2, Integral Library Service 
3, Janata College 
4, Development of Selected Primary Schools into 
f. School-Cum-Comnunity Centres 
5, Inprovement of Library Services 
6, Training of Teachers and Social Workers in 
Social education, and 
7, Appointment of District Social Education Officers. 
"The most important fact of this period was the 
2 
launching of the comrainity development programme in 1952". 
TWO Social organizers, one man and one woman, v/ere 
posted in each Block to take-up social education work inclu-
ding literacy-drives, establishment of village libraries, 
organization of cultural and recreational programmes of 
exhibitions, youth activities, radio formers and community 
Centres . 
(b) ADULT EDUCATIOH IN THE SECOIO FIVE YEAR PLA.N (1956 - 61) 
1 - J • " ' • " " • " ' • • • I I I ' • " • • M i l * • • — I •> H • I I W I l l » l • • • I ^ I I I W p i l l — — ! • • • Mill ^ l l l — ! ! • I H l M I I M . — I I I I 1 1 1 ^ III I • • • I • 
The second plan began v/ith a more optimistic note. 
An amount of 15 crores was sanctioned for it. Of these 15 
2, Shankar & Ahluv/alya - P. 100 
3. Ibid - P. 100 
10 
crores, 5 crores v/ere meant for the continuation of the 
seven programmes of the first five year plan, and the 
remaining 10 crores v/ere for the community development 
1 programmes. 
The v/hole course of action taken by the Government 
in this regard may be summed up under the following heads: 
i) Training school Education organisers, 
ii) Producing material for Social education, 
iii) Conducting research and providing information 
to states. 
iv) Co-ordinating the social education work in 
different states. 
In I960, the first step was taken to take the 
University to the Community. The Ministry of Information 
Si Broadcasting also took up the production of documentaries 
and the use of radio as a medium of mass - education. For 
this 'Community Listening Sets were provided in large 
2 
numbers to operatxon areas. 
1, S.W. Mukherji - P. 429 
2. Nikhil Ranjan Roy - P, 132 
11 
PROGRESS OF SOCIAL EDUCATION DURING THE 
FIRST THREE FIVE YEAR PLANS 
Mo. Of 
S o c i a l E d u c a t i o n 
: : e n t r e s 
Enro lmen t 
i n 0 0 0 ' s 
T e a c h e r s 
E x p e n d i t u r e 
i n Rupees 
( o o o ' s ) 
Average 
a n n u a l c o s t 
P e r p u p i l 
i n R u p e e s . 
Men : 
VJomen: 
T o t a l I 
Men : 
Women: 
T o t a l ; 
Men : 
Women: 
T o t a l ; 
Men : 
Women: 
T o t a l : 
I PIAN 
4 1 , 1 1 5 
9 , 4 4 1 
5 0 , 5 5 6 
1 ,055 
200 
1,256 
4 , 6 7 1 
658 
5 , 3 2 9 
5 ,820 
1 ,398 
7 , 2 1 8 
5 . 7 
I I PLAN 
4 1 , 5 6 2 
4 , 5 2 9 
4 6 , 0 9 1 
1 ,143 
136 
1,279 
4 ,880 
711 
5 , 5 9 1 
6 , 4 6 1 
735 
7 ,195 
5 .6 
I I I PIAN 
40 ,672 
1 3 , 1 4 3 
5 3 , 8 1 5 
1,194 
301 
1,495 
1 3 , 4 8 2 
2 , 5 2 3 
1 6 , 0 0 5 
7 ,320 
1 ,608 
7 ,928 
5 . 3 
1. V.K. Kohli - P. 168 
12 
(c) ADULT BDUCATIOH IH THE r?IIPJ) FIVB YEAR PIAN (1961 - 6 6 ) ; 
The t h i r d Five Year Plan pe r iod proved a per iod 
of d e t e r i o r a t i o n i n t h e f i e l d of Adul t Educa t ion . In t h e 
beg inn ing of t h i s pe r i od t h e Country v/as under a t t a c k by 
China and ^hen by P a k i s t a n , N a t u r a l l y , t h e a t t e n t i o n and 
e n e r g i e s v;ere d i v e r t e d tov/ards meet ing t h i s e:;:tema0.agression. 
Bes ides , t h e Country needed more and more food fo r i t s 
s u r v i v a l . This f u r t h e r d i v e r t e d a t t e n t i o n and r e s o u r c e s . 
I t i s s a i d t h a t a sum of Rupees 25 c r o r e s was 
provided i n t h e Thi rd Five Year Plan for Adul t Educat ion . 
But Shankar Sc Ahluvralia v ; r i t e "While the p l an had s t a r t e d 
wi th an ot i t lay of Rs. 44 c r o r e s , i t i s not y e t toovm how 
much of i t was a c t u a l l y - spen t and whether t h e e:-cpenditure 
shovra a g a i n s t a d u l t Education v/as r e a l l y spen t on bonaf ide 
2 
a d u l t Educat ion v/ork", 
(d) ADULT SDUCATIOK IN THE FOURTH FIVE YEAR PIAH (1966 - 7 1 ) ; 
In the Fourth Five Year Plan, Adult Education was 
given greater importance. A financial provision of Rs. 64 
crores x^ a^s made for Adult Education out of a total x:)rovision 
1. S,N. Mukherji - P. 430 
2. Shankar & Ahluwalia - P. 10 3 
13 
of Rs. 1210 crores for Education. The irain programmes to 
be taken up during the Plan was t h a t of functional l i t e r a c y 
among fanners, v;hich was to be in tegra ted vzith plans of 
1 increased a g r i c u l t u r a l production. 
I t V7as proposed t o make a t l e a s t 5 crore adul t 
2 
literate during this period, 
Inspite of all these efforts, the situation - only 
deteriorated in the sense that the nuiiiber illiterates in the 
Country kept increasing, thanks to the failure of formal 
systems of education (at the primary level) and increase in 
population. 
In 1961 - there were 333 million illiterates, i.e. 
36 million more than there were in 1951, 
In 1966 - their nuiriber increased to 5 33 million 
and in 1971 it reached the staggeJ"ing figure of 586 millions, 
During this period of 20 years the percentage of 
literacy went up from : 
16,6 in 1951 to 24 in 1966 to 29.3 in 1971. 
1. Ibid - P. 169 
2. K.C. Mukherji - P. 98 
14 
(e) ADULT EDUCATION IE THE FIFTH FIVE YEAR PLAN (1971 - 76): 
During the Fifth Five Year Plan, government 
reviev/ed the situation and itiade a policy statement regajrding 
(fifth plan) organization of adult Education programme for 
about 100 million illiterate adults, mainly in the age group 
15 - 35, consequently, a massive adult Education prograrrme 
known as National Adult Education programme (IIASP) was 
launched. The programme enphasised correlation betvreen 
v;or]d.ng, living, and learning, v/hich incorporated the 
essential features of l^E. Due to certain v/eaknesses in the 
programme, it did not work to the expectation of the people. 
As a result of a combined efforts of various programmes, the 
literacy rate increased from 29.45% in 1970 - 71 to 36.2 3% 
in 1980 - 81 . 
During the Sixth plan (1980 - 85), the adult 
education programme was to be developed on a large scale, 
particularly among the rural poor. For this purpose a sum 
of Rs. 1280 million (5.07% of TEA for education) was 
allocated. 
The central government funded 386 rural functional 
literacy programmes in the states, and provided assistance 
to 380 voluntary agencies and 49 Universities for adult 
15 
education projects. It is also estimated that during the 
period 1981 - 85, the literacy rate increased to 38,00% . 
In a nutshell, the Indian government describes the 
progress of adult education in the follov/ing words. 
It is nonetheless true as a percentage of total 
population, literacy has made steady progress, so that 
literates which accounted for only 16.67% in 1951 represe-
nted 36,2 3% of the population in 1951. The national figures 
regarding literacy, hoxt^ ever, present a Scenario vrtiich hides 
disparities not only among men and \^ oinen, but also amongst 
region. 
1, C.P,S. Chauhan; International Journal of lifelong 
Education - 7ol, 9 
No, 1 ( JAl-TUARY - MA.RCH 1990) 3 - 14. 
Article : Education for all : The Indian Scene, 
16 
C H A P T E R - II 
NEED, PURPOSE, AISD SCOPE OF THE 
PRESENT STUDY 
The 1981 census report gives the total population 
of India as 685 millions and the total literacy rate as 
36,2% out of the total population of 685 millions, the 
total population of adults in the age group of 15 - 35 
years is 223 millions, of v/hich only 110 million are lite-
rate, which shov7s that 49.32% are illiterate. 
The latest surveys by v/orld Bank and other inter-
national organisations have estimated that by the turn of 
2000 A.D. Illiteracy rate in India vrill become 50% and 
54,8% of the illiterates of the %^ orld will be found residing 
in India, This dubious distinction is to be warded off. 
Our country is now committed to making National 
Adult Brlucation programme a success. The ambitious target is 
of spending 3000 crores to er&dicate adult illiteracy in the 
age group of 15 ~ 35 years by 1990. 
17 
For achieving this target Co-ordination between 
government and voluntary agencies and Universities and 
other educational institutions is essential. 
The present H^^^ study is considered v/orth x^ hile 
for assesing the contribution of the centre of Adult and 
Countinuing Education and Extension Services, of Aligarh 
!4islim university, Aligarh in eradicating illiteracy from 
establishment in 1972 - 73, 
The main objectives of the present study are to : 
1, Find out the achievements literate made by the 
centre. 
2, To study the process of the prograrame conducted 
and being conducted by it. 
3« To assess the effectiveness of the programme. 
4, To find out the degree of receptivity in different 
groups and areas and their attitudes towards the 
programme, 
5, To find out the problems faced by the Instructors, 
the Supervisors, and the project Officers, in the 
discharge of their duties and responsibilities. 
SCOPE OF THE PRESEINJT STUDY : 
The present study takes into account the functioning 
of all the 45 Adult Literacy centres being run by the A.M.U. 
Adult Education Centre/Department in the three target areas 
adopted by it. 
18 
DELIMITATIOfTS : 
Apart from the limitations arising from lack of 
time and resources at the disposal of the Investigator, 
the study also suffers from short comings V7hich could have 
been easily avoided had more help and cooperation in terms 
of providing records/statistical data been forthcoming 
from the centre. Non accessibility to and non-availability 
of crucial records since the inception of the centre has 
seriously affected the (luality of the present study, Inspite 
of her best efforts, the Investigator could not dispel the 
apprehension on the part of the present staff of the centre 
that the study is not a fault finding mission but rather a 
serious academic study. She therefore could not succeed in 
enlisting their that support and cooperation v/hich is a 
must for such an investigation study which, for its success-
ful completion and quality, perforce, depends so heavily on 
availability and accessibility of records maintained over a 
period of years. However, the Investigator expresses her 
thankfulness for whatever little help and cooperation she 
could get from the centre's staff and record room. For other 
shortcomings she has only herself to hold responsible. 
TOOLS : 
The method adopted in this study is the ciualitative 
evaluation research nethod and opinionnaire and observation 
19 
and interview-/ have been resorted t o as Tools . The opinio-
nnaire v/as s t ruc tured but freedom t o add t o the answers 
l i s t e d was a lso given to the respondents. 
20 
C H A P T E R - I I I 
STUDY OF RELATED LITERATURE 
INDIA has a long history of adult education. 
It existed even in ancient times in one form or the other. 
But little efforts has been made to evaluate the efficiency 
of adult Education prograrrroes, Very fev-r researches v/ere 
undertaken in this field. This rray be because non-formal 
education or any of its counterparts in the forra of adult 
education, social education or continuing education have 
not been established as academic disciplines in either 
colleges of education or Universities, 
Researches done in (1972 - 78) :-
Researches done in the field of Adult education 
till the year of 1978 were very limited in all respects. 
Systematic research in the field first started when 
Gadgil (1945) worked on the "problemis of lapse into 
illiteracy". This pioneering work was followed by other 
research projects after a lapse of more than a decade by 
21 
Singh (1957), lOian (1955). Wio undertook research on 
comnunication of ideas through adult education and the 
problems of social education. 
Most of the research worlc done is descriptive or 
survey type. Some of them have attempted casual or corre-
lational analysis. There are very few instances of research 
aimed at either the evaluation of non-formal education or 
developing a programme of non-formal education. Mostly 
simple fluestionnaires or interviev; schedules have been used 
by the various researchers. Generally the researchers have 
not developed sophisticated tools for evaluating non-formal 
educational programmes and their outcomes, and the needs, 
interests or attitudes of the adult learners. 
Refined, experimental or ex-post facto research 
xvith sophisticated designs and tools is yet to be undertaken 
in the important area of social educational in the context 
of national development. 
Researches done after (1978) :-
In 19S& Bastia, K.C. carried out A Study of the 
National Adult Education programrae in the Tribal Region of 
Orissa State, One of the main objectives of the investigation 
V7as to study the impact of the NAEP on the tribal learners 
22 
with respect to their achievement and behavioural changes. 
The findings are: the daily attendance for male centres 
v/as comparatively higher than that for the female centres. 
Poor economic conditions and family problems were the major 
reasons for non-attendance and dropping out. All the instru-
ctors were following a Primer and a supplementary Reader as 
the sole curricular naterial. Thus, the programme concen-
trated mainly on literacy and numeracy skills only. Lack of 
proper physical facilities at the centres, dearth of q.ualified 
instructors, irregular payments, irrelevent curriculum and 
instructional materials and infreq.uent supervision vjere the 
main bottlenecks in effective functioning of the programme. 
Lack of library facilities and dearth of post literacy 
materials v/ere the constraints in organizing follow-up 
programmes• 
The Research carried out by VERl-IA., K.K,, MISHIT,R. 
and LAL. M,, entitled, 'Adult Education for Development : 
a study of the National Adult Education programme in Bihar', 
with one of the main objectives to assess the effectiveness 
of the programme in tenns of achievement in literacy and 
numeracy skills. Level of social av/areness and improvem.ent 
of functional skill of the participants and. to analyse the 
profiles of instructors and supervision, and the functioning 
of the adult education centres (AEC^s), 
23 
The major findings x/ere that physical facilities 
such as location, lightining and seating arrangements at 
the AECs needed to be improved considerably. Reasons for 
most of dropouts v/ere inadequacy of instructional rraterial, 
unsuitability of the place, and marriage. 
Most of the instructors were below matriculation 
Supervisors v;ere relatively g.ualified. 
Most of the learners achieved proficiency in reading 
and v/riting sentences. On the whole literacy and numeracy 
performance was satisfactory. However, in terne of functionality 
and av/areness, learner's achievements were modest. 
Similar studies were also made in different states, 
and the major findings came out to be the same. The reasons 
for low level of oerformance and achievement were also irore 
or less the same. 
Going through the literature of different researches 
done and their major findings, the difference that comes out 
is only of place. 
The vjork done is superficially extensive telling the 
same story of state of Adult Education and its poor performance. 
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Though we know the problems and their causes, v.'e 
are able neither to improve our level of performance nor 
to remove the causes. The state of adult Education is so 
dismal that it can turn even a staunch optimist into a 
pessimist. 
The Universities are still a ray of hope. By 
establishing full fledged Departments of Aiult Education 
and taking Co-operation from other Departmtents and ensuing 
active participation of local people, the universities can 
bring about desirable social change, and may, thereby, vrork 
wonders. 
The analysis of above the mentioned previous worlds 
done makes a student of A,M,U, av/are of the contributions 
made by elsev/here. It also forces one to try to '"isualise 
as to where does the A.K,U, Adult Education Cent re/Department 
stand vis-a-vis such centres elsev/here. Do the Literacy centres 
run by the Adult Education Centre/Department present themselves, 
interms of performance, as lighthouses in a sea of darloiess, 
or as something which makes the darkness all the more darker. 
A Study nvDre relevant to the present study was carried 
out by ALI MOIi^ lliAD in 1977 - 78. It is entitled as - An 
Inquiry into the objectives and functioning of the Adult 
Education Scheme carried out at Gomat (Aligarh)". 
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The main objectives of the study were : 
1) To look into the working of the Adult Education 
Scheme as being carried out at Gomat. 
2) To find out hov; far the Scheme has been successful 
in involving the masses to play an effective role 
in bringing about social change in the community. 
3) To assess, v/hether the Scheme caters to the needs 
of the rural population and helps in improving 
their lot economically and socially. 
To carry out the inquiry/ (Questionnaire and Interview 
were used as tool. 
The major findings of the study were : 
1) The centre did not achieve any significant success 
in importing literacy or numeracy skills, which 
could clearly be imputed to the non-availability 
of books and free distribution of material to ^ -he 
needy students. The teachers didnot know much about 
the peculiar need of adults as they employed the 
dull, and outmoded, lecturing method, V7hich effectively 
kept away the students from active participation. No 
one was there to - ^ - direct . the teachers into the 
right channels. 
Apart from dress-mailing and needle work, the progra-
OTne couldnot include anything of interest and value to the 
v7omenfolk. 
The present investigation proposes to pick-up the 
thread from where it was left by MxR. MOHAMI-iAD ALI in 1977 - 78. 
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C H A P T E R IV 
SOURCE, COLLECTION AND AmLYSIS 0? DATA 
The S t u d y i s a c a s e s t u d y , s o t h e p o p u l a t i o n i s 
t a k e n t o b e t h e s a m p l e . A l l t h e I n s t r u c t o r s (45 i n number) 
S u p e r v i s o r s (4 i n nurriber) P r o j e c t O f f i c e r (2 i n number) and 
450 l e a r n e r s (10 from e a c h c e n t r e ) v;ere t a k e n a s t h e s o u r c e 
of D a t a , Some o f f i c i a l r e c o r d s from t h e o f f i c e of t h e A l u l t 
E d u c a t i o n C e n t r e have a l s o b e e n u s e d . 
Most o f t h e i n f o r m a t i o n h a s b e e n c o l l e c t e d b y 
i n t e r v i e w i n g t h e I n s t r u c t o r s and l e a r n e r s and by u s i n g 
s e m i - o p e n o p i n i o n n a i r e . An o p e n - o p i n i o n n a i r e x-xas r e a u i r e d t o 
b e f i l l e d b y t h e S u p e r v i s o r s and P r o j e c t O f f i c e r s - a s v / e l l . 
AtmLYSIS OF DATA : 
ADOPTED AREAS 
ADULT EDUCATION 
CEl'n?RES 
INSTRUCTORS 
I-IALS 
i- ilii Ji-Xhl-J 
SCTLL GOUr-lSSS 
LOCALITIES OF, SHAHJATRIAL, 
JAI-IALPUR AIE) JEEVANGARIi. 
45 
45 
18 
27 
06 
27 
AREA, - JAIi^LPUR AREA - JEE7A1-IGARH 
mME OP IKiSTRUCTORS mi -E OF INSPRUCTOl^ 
1 . SIIABIIAK AtUUT-'i 
2 . 
3 , 
4 . 
5 . 
6 . 
7 . 
8 . 
9 . 
1 0 . 
1 1 . 
1 2 . 
1 3 . 
1 4 . 
1 5 . 
SURAIYA NIKHAT 
ASFJA I -^J^TOON 
SULTANA PAR'/SEN 
3HAHANA KHATOON 
I"iAH-E-RAFAT 
ANGOORI DEVI 
SHAIi JAHAN 
QAtlAR JAHAN 
NAEIS AHMAD 
MOHAI-'I-I/uD HASHIM 
MOHD. PAFIQ 
QAI'IAR AS I ? 
ABDUL RASIQ 
ABDUL RAZAQ 
1 . AMim ABBAS I 
2 . ASI-i\r PARVSEN 
3 . NIGHAT PARVEEN 
4 . MOHSir^ ABBASI 
5 . SKAHITAZ PARVEEN 
6 . ALEY FATIFA 
7. AQEELA BEGUM 
8. SADIA RIAZ 
9 . RAJESHVJARI SHARKA 
1 0 . 3ASAR-UDDIN 
1 1 . HOHAM-^D ZAI-lID 
1 2 . MOHAI-riAD AS LAM 
1 3 . ABDUL I-iUTTALIB 
1 4 . SULAIMAN rCHAN 
1 5 . SAIFUDDIM 
APJIA - SHAH-JAI^IAL 
1 . 
2 . 
3 . 
4 . 
5 . 
6 . 
7 . 
8 . 
9 . 
1 0 . 
I<ABAB BEGUI-1 
JAMILA BEGUM 
3A3IHA KHAPOON 
AFROS JAHAl'J 
NAZIMA BEGUM 
MU3IN FATIMA 
REHANA 
SliABANA 
KHUPSHSSD 
RIASAT ALI ICHAN 
1 1 . ITATHU KHA^ T 
1 2 . MAI-IBOOB ALI 
1 3 . MAH1400D ALI 
1 4 . PARVAIZ FARID 
1 5 . MOHD. SALIM 
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YEAR 
ENROLIffiWr 
MALE FEMALE TOTAL 
ACHIE'/EMENT 
MALE FEMALE TOTAL 
DROPOUT DROPOUT 
lATS 
1984-85 577 
1985-86 581 
1987-88 
1988-89 
1989-90 
984 
900 
510 
810 
800 
1057 
900 
800 
1387 
1381 
1800 
1310 
502 
539 
2041 850 984 
595 
810 
674 
650 
1312 
1213 
1834 
1245 
75 
168 
207 
190 
5.40% 
12.16% 
10.14% 
10.55% 
AINIALYSIS OF DATA : 
FOR LEARNER'S : 
1 . 88 ,63% of t h e l e a r n e r s a r e s t u d y i n g o n l y f o r few rmonths. 
2 . 50% o f f ema le l e a r n e r s we m o t i v a t e d by t h e i r f ami ly 
rneirtoers; w h i l e 80% o f t h e male l e a r n e r s v/ere m o t i v a t e d 
b y I n s t r u c t o r s and o t h e r members . 
3. 61% of the female learners felt hopeful that after getting 
literates they v/ill be able to do household work more 
efficiently; while 75% of the male learners were of the 
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learners were of the view that t h e i r successful 
completion of the courses V7ill improve t h e i r job 
prospects• 
4, 85% of the learners came da i ly t o s tudy. 
5 , All of them got the mater ia l aids (books, pencil 
and copy-Books, e t c . ) from t h e i r respect ive 
l i t e r a c y c e n t r e s , 
6, 63.8% of the females opted for learning, earning, 
and rear ing and education of t h e i r chi ldren , a l l 
a t the same t ime, 
7, 62,5% of the males thought, on the other hand t h a t 
education vras more important and necessary for 
than a ge t t ing a job fetching Rs.lOO or 200 per 
month. 
8, All agreed and concurred t h a t education of both 
adul t s and chi ldren i s eaual ly impoirtant. 
9 , Strangely enough 38,88% of the female learners 
gave p r i o r i t y t o education of boys than of g i r l s , 
while 30.55% gave p r i o r i t y to Education of q i r l s 
than of boys and only 18.55% gave p r i o r i t y t o the 
education of both boys and g i r l s . 
10, 68.75% of the male learners gave p r i o r i t y t o the 
education of bo^^ than of g i r l s , while 31.25% of 
them gave p r i o r i t y t o the Education of g i r l s than 
of boys. Gir l s Education, therefore was found to 
be a low-pr ior i ty concern both by the Kale and 
Female l e a r n e r s . 
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Il-TTERFrcESATIOK OF DATA OBTAIINIED FROM ItJSTRUCTORS 
1, 70% of them became : Instructors of their own 
choice, 
2, 50% of them want to become supervisors and 40% 
of them want to become regular teachers, 
3, 90% of them agree that the salary of Instructors 
should be atleast Rs, 300/- per month, 
4, 80% of them think that by increasing their salary/ 
allovrance they as well as the society xirill gain 
considerably. 
5, They all agree that with the increase in their 
emoluments their efficiency will also increase 
correspondingly. 
6, No handiwork or skill is taught by ihem to their 
students, 
7, Only 47% of them think that the Adult Education 
progranme being conducted by the A.K.U, Adult 
Education Centre/Department is successful; others 
feel Undecided or he'Pitant to come out. 
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C H A P T E R - V 
MAJOR FI1©INGS 
A30Ur THE ADOPrED AREAS : 
The a r e a s a d o p t e d b y t h e AJ ' I .U . A d u l t E d u c a t i o n 
Cen t r e ,A)epa r tmen t a r e on t h e o u t s k i r t s of A l i g a r h c i t y . 
A l l t h e t h r e e a r e a s a r e i n h a b i t a t e d b y mertbers b e l o n g i n g 
t o t h e l o w e r s o c i o - e c o n o m i c s t r a t a of t h e s o c i e t y . I n a l l 
t h e s e a r e a s t h e r e are,, no c i v i c a m e n i t i e s p r o v i d e d ; t h e r e 
i s no s y s t e m of s a n i t a t i o n . I n e v e r y c o m e r t h e r e a r e h e a p s 
o f f i f t h and g a r b a g e . 
The a r e a s h a v e e l e c t r i c i t y c o n n e c t i o n s b u t • e l e c -
t r i c , - supp ly i s e r r a t i c and i n f r e q . u e n t . 
N e i t h e r t h e t o t a l p o p u l a t i o n n o r t h e t o t a l number 
o f l i t e r a t e s Iz. t h e s e a r e a s i s kno^-Jn t o t h e A.K.U. A d u l t 
E d u c a t i o n C e n t r e / D e p a r t m e n t . T h a t shows t h a t p r e - s u r v e y s 
b e f o r e s e l e c t i n g t h e s e t a r g e t a r e a s w e r e n o t c o n d u c t e d . 
And even a f t e r d e c a d e s of e s t a b l i s h m e n t o f t h e C e n t r e i t s 
o f f i c i a l s n e v e r f e l t t h e need and u r g e n c y of c o n d u c t i n g 
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such surveys. That speaks volumes about their seriousness 
and sincerity of purpose. When pressed to, they only 
hazarded a guess that the population might be around 
" 20 to 30 thousands" in these areas. 
JAFALPUR 
It is situated on the Northern limit of Aligarh 
City, There are 9 female and 5 male Centres purported to 
two 
be running in this area out of the 6 male centres/\are not 
functioning and exist only in the name. 
The average Education of the female Instructors 
is found to be high school, while the average Education 
of the rrale Instructors is graduation and above. 
The main motivation for female Instructors to 
take-up this x-zorlc is found to be financial compulsions 
and the desire to do some earning while waiting for something 
better to come their way. 
The main motivation for male Instructors in their 
ov/n vjords is 'passing the time' and 'Socialising*. 
The female Instructors are found to be taking -heir 
work more seriously and enthusiastically than the male 
Instructors. 
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Consequently, they not only teach better but 
also succeed in develpping better social contact and 
rci.pport and getting greater social acceptibility and 
support in their areas of activity. They even go home to 
motivate the illiterates to come for studies at their 
respective centres. As a result attendance at their 
centres is r-retty high. 
The male adult Education Centres, on the other 
hand presents, an opposite picture. They look deserted 
as students come to them only rarely. The reason given 
for this is that the Instructoirs and the learners both 
are hard pressed for time and their attitude tov/ards the 
programme is rather casual. 
Once in'a year' the assessment of learners achieve-
ment is done. And a learner who is found able to count 
ntombers from 1 to 100 and to read a line from a previously 
read chapter is taken to have become literate. The v/hole 
concept of adult Education has come dovm just to mean 
enabling the learners to count numbers from 1 to 100 and 
to read and to read and v/rite a fev7 passages v/hich they 
usually memorise and reproduce when asked to. Even simple 
arithniatic has no place in the programme what to say of 
development of General av/areness and Vocational skills. 
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T h e r e i s rxo p r o v i s i o n o£ fo l lov r -up s t u d i e s . 
T h e r e i s no J 3 N ( JAl? SHIKASHA N I L A ^ ) o r l i b r a r ^ ^ 
f a c i l i t i e s . Even t h e books g i v e n d u r i n g t h e l e a r n i n g 
p e r i o d a r e r e a u i r e d t o b e r e t u r n e d t o t h e I n s t r u c t o r 
a f t e r t h e p e r s o n h a s become l i t e r a t e . W i t h o u t o r o p e r 
l i b r a r y f a c i l i t i e s and fo l lov7-up programme t h e x=/hole 
e x e r c i s e o f making them l i t e r a t e becomes an e x e r c i s e 
i n f u t i l i t y . No wonder the?^ t h a t t h e programme even 
a f t e r d e c a d e s of c o n t i n u a n c e h a s n e i t h e r c a u g h t t h e 
i m a g i n a t i o n and n o ^ r t h e s u p p o r t of t h e p e o p l e n o r h a s 
made a n y n o t e v/or thy d e n t i n t h e p r e v a i l i n g i l l i t e r a c y 
s i t u a t i o n i n t h e a r e a s a d o p t e d . 
PROBLEMS FACED 3Y INSTRUCTORS AND LEARNERS i 
The I n s t r u c t o r s h a v e no p r o p e r p l a c e f o r 
c a r r y i n g o u t t h e i r t e a c h i n g w o r k . Most o f them some hov; 
manage t o t e a c h a t t h e i r ovm h o u s e s , l"Jhich a r e t o o s m a l l 
even f o r t h e i r own f a m i l i e s . They c a n n o t t e a c h t h e l e a r n e r s 
a t some more s u i t a b l e and r e n t e d p l a c e f o r t h e s i m p l e 
r e a s o n t h a t t h e A.IUU. A d u l t E d u c a t i o n C e n t r e / D e p a r t m e n t 
i s n o t p r e p a r e d t o p a y t h e r eq .u i r ed r e n t . 
The female I n s t r u c t o r s ax^e a s k e d t o s h i f t t h e 
v e n u e of t h e i r c e n t r e s a f t e r e v e r y 2 y e a r s , even i f t h - e r e 
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are enough (i.e. 25 - 30) students studying at the centre 
and the people in the vicinity still need that centre. 
If the Instructor shov/s unv^illingness to shift 
the centre to a new venue. She is asked to close dov/n her 
centre and go av/ay. I^ his all sounds strange but is true. 
In Jamalpur area, the Instructors are not provided 
V7ith even the rniniEaim furniture needed liTce table and chair. 
These are provided by District run Adult Education Centres 
and other educational Instructors but not by the A.M,U. 
Adult Education Centre, 
In such a dismal situation Instructors find it 
most difficult to motivate their target population to come 
to the centres and to study. In actual practice every 
Instructor is required to somehow collect 25 - 30 illiterates 
in his/her area every year for teaching them. It is only 
after fulfilment of this requirement that -he or she can 
be appointed as an Instructor at his or her centre. The 
indifference and lack of enthusiasm on the part of learners 
shows that the A.M.U, Adult Education Centre/Department is 
not carr^ '-ing out it's publicity programme properly. The 
persons (illiterates) have to be first convinced and then 
persuaded to learn to become literate. The A.M.U., Adult 
Education Centre expects the Instructors to do all these 
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i.e. going around that area, pixblicising, then persuading 
the people, then collecting 25 - 30 learners and then 
solving the problems of place. T^ Jhere to teach and then 
without even bare minimum furniture (chair and table) to 
sit in and mark on he/she is expected to teach in dim light 
(because there is electricity connections in these areas 
but very lov? and irregular supply of electricity) and all 
these for a paltry sum of Rs. 100/- per month. The most 
important functionary the Instractor on whom the whole 
success of the programme depends is treated so shabbily. 
The high officials think that without giving proper facili-
ties and salary to the Instructors they can achieve total 
literacy. Merely by chalking out programmes on paper and 
enrolling pupil. In such a situation the instructor is 
bound to loss interest in his/her work with the result that 
dropout rate v;ill go higher and the learners (illiterates) 
not yet enrolled will feel discouraged to get themselves 
enrolled. More emphasis, therefore needs to be laid on 
in 
implementation. And the Instructor^ the Kingpin^ t^he process 
of implementation, surely deserves a better deal in terms o3 
support and salary. 
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PROBLEI-IS FACBD 3Y LEAl'^ISRS : 
The l e a r n e r s a r e i n v a r i a b l y from v e r y l o w e r s t r a t a 
of t h e s o c i e t y . They h a v e t h e p r o b l e m of f a c i n g t h e Ctues t ion 
of s u r v i v a l , f i r s t and f o r e m o s t . Even t h e c h i l d r e n go f o r 
v7ork on d a i l y - w a g e s b a s i s . The g i r l s and vromen h a v e t o ^-rorl-. 
a t home and o u t s i d e t o augment t h e f a m i l y i n c o m e . P a r e n t s 
n e e d t h e i r c h i l d r e n ' s h e l p i n h o u s e h o l d a c t i v i t i e s 
most o f t h e c a s e s c a n n o t a f f o r d s e n d i n g them t o s c h o o l f o r 
f e a r of l o s i n g a h e l p i n g hand o r a s o u r c e of e a r n i n g * 
P o v e r t y f a c t o r t h e r e f o r e Iceeps t h e l e a r n e r s away from 
L i t e r a c y C e n t r e s , i n most of t h e c a s e s No i n c e n t i v e s a r e 
a t t a c h e d t o t h e programme of t h e A.M,U, A d u l t E d u c a t i o n 
C e n t r e . A p a r t , from t h i s , t h e n o n - i n c l u s i o n of s k i l l s -
t r a i n i n g i n t h e prograntne p r o v e s a f u r t h e r d i s i n c e n t i v e t o 
t h e v / o u l d - . b e - l e a m e r s . 
The l e a r n e r s a r e a l s o n o t p r o v i d e d V7ith p e n c i l s 
and n o t e - b o o k s t o t h e i r n e e d s . They i n v a r i a b l y compla ined 
a b o u t i n a d e q . u a t e s u p p l y o f t h e s e e s s e n t i a l m a t e r i a l a i d s 
The c o m p l a i n t was a l s o a b o u t t h e i r q . u a l i t y , e s p e c i a l l y a b o u t 
t h e p o o r Q u a l i t y o f p e n c i l s s u p p l i e d . Mo p o s t - l i t e r a c y 
l i t e r a t u r e v/as i n g i v e n t o l e a r n e r s , 
VJhen t h e s u p e r v i s o r s and p r o j e c t o f f i c e r s v;ere 
a s k e d a b o u t t h e p r o b l e m s t h e y v/ere f a c i n g t h e y s a i d t h a t 
t h e b i g g e s t p r o b l e m V7as t h a t o f m o t i v a t i o n ; t h e i l l i t e r a t e s 
a r o u n d j u s t d o n ' t f e e l l i k e l e a r n i n g and becoming l i t e r a t e . 
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The answer to the problem of motivation is so 
obvious that aiiybody dedicated to achieving total 
literacy knows it. He also knovrs full x^ ell that v/ithout 
proper motivation drives undertaken, the programme of 
eradication of illiteracy is foredoomed. 
JEEVANGARH : 
This area falls in the eastern liniits of Aligarh 
City. The inhabitants are slightly better-off financially 
than those in the Jamalpur area. But the state of cleanliness^ 
sanitation, hygiene etc. is no better than in Jamalpur, 
•i^ ere are 9 Female Centres and 6 Male Centres, 
Out of the 6 Male Adult Education Centres only 3 are 
functioning. The remaining 3 remain closed as the Instructors 
do not open the centres why no action is taken against them 
remains a mystery. The blame lies sauarely on the concerned 
project officer. 
V^en the Investigator reached these centres, she 
found that assessment at one centre 'v-/as being carried out, 
the attendance was very low i.e. only 10 out of 30 learners 
shovm enrolled were present. The other tvro centres v/ere 
deserted the reason advanced being, that it v/as thursday 
and learners v/ere off to see movies on T.V, 
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The reason why the male centres gave a deserted 
look is not hard to find; There are film shows on T.V. 
twice a v.'eek. Thus for 4 out of the 7 days, of the week 
there is no, teaching learning v7ork at these centres. And 
if holidays happens to be on the remaining days. The whole 
week is gone and becomes a paid holiday for the Instructor 
and the superv-isor concerned. The female adult Education 
Centres, however, open regularly and punctually. This shows 
the women folk are more sincere in their vjork and more 
v/illing to learn. 
The motivation for the fenele Instructors is social 
work and need of money. The family members of these Instructors 
do not object: to their doing v7ork at Adult Education Centre. 
They feel convinced that if their daughters teach the illiterate 
children of the neighbourhood then it vj'ill be to . the advantage 
of all even of .future generation of the neighbourhood. 
The motive behind the Male Instructors for taking up 
this work is in their ovm words "passing tVie time" getting 
opportunity for gossiping and improving 'social contacts'. It 
is very surprising that the Supervisor who was working in 
that position for the last 4 months did not even knovr as to 
v/here the centres were located and vrho were the Instructors: 
This soeaks volxiraes about the sorry state of affairs. 
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The Supervisors v;ere found to be- Blissfully ignorant 
of the problems faced by the Instructors. And they never even 
mentioned the problems of Instructors when asked about the 
drav/backs of the programme. They believed there were no 
problems except of motivation. And they v/ere not able to 
mention their ov/n achievements in concrete tangible, form. 
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Putting it very mildly,^ clearly is a lack of 
communication between the Instructors and the Supervisors 
and the higher officials. As one Supervisor honestly admitted, 
the Supervisors themselves do not know as to vjhat they are 
supposed to do, and how ? 
The Instructors and learners at this centre also 
faced more or less the same problems of place, salary, material 
aid, and lack of incentives, as those of Jamalpur area. 
SHAH - JAI-iAL : 
This area i s in the rem-otest pa r t of the Aligarh Ci ty . 
The inhabi tan ts are of very low economic-status. The I n s t r u c -
t o r s (female) are housewives-working for whatever money they 
can manage t o earn . They are more vociferous in t h e i r demand 
for increased s a l a r y . In t h i s area o ther agencies and organi-
sa t ions a re a l so running Adult Education Centres . The 
learners and In s t ruc to r s here fee l the lack of f a c i l i t i e s more 
intensely than those elsewhere. They compare the auality 
and quantity of furniture and facilities being provided 
by Adult Education Centres run by other agencies v;ith those 
provided by the A.M.U. Adult Education Centres, The Big-
difference makes them sad as persons and unenthusiastic 
as learners and Instructors, There is only one J S 15 for 
male learners of that area. 
There is no. sign of mass-mobilization for removing 
illiteracy. Even after 10 years of their existence the Adult 
Education Centres have not been able to induce the importance 
of hjngiene in daily life. The v;hole programme of Adult Education 
is stuck around making the people able to count and read. 
There is no social rapport betv;een the centres and the 
inhabitants of the area. It is not working tov/ards the goal 
of making people of the area to take initiativesfor changing 
their surrounding and solving their social problems. 
The Adult Education Centres are not playing the 
expected role of providing social leadership. They do not 
even try to bring av/areness among the people. Not to speak 
of change in attitudes and habits of life. 
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TRAINING 0? PERSONNEL : 
-^Jhile recruiting Instructors, the A.M.U, Adult 
Education Cent re,/Department expects that the recmitees 
High School pass 
are atleast. Then he/she is required to undergo 2 v;eeks 
training in Adult teaching. After that he/she is designated 
/ • 
as a trained Instructor, 
It, is however, unthinkable, that a high school 
pass person with only 2 weeks crash training in Adult teaching 
can really become capable enough to teach adults ranging from 
15 to 35 years of age. 
It is not therefore surprising to find that the 
adult learners do not accept the Instructor as their teacher 
and also, such Instructor also cannot play the role of a 
reformer or an agent or catalyst in bringing about desired 
and desirable social changes. 
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C H A P T E R - VI 
CONCLUSIONS AND SUGGESTIONS 
The a c h i e v e m e n t o f t h e A d u l t E d u c a t i o n C e n t r e s 
run b y t h e A.M.U. A d u l t E d u c a t i o n C e n t r e / D e p a r t m e n t even 
a f t e r a d e c a d e of t h e i r e x i s t e n c e and f u n c t i o n i n g , a r e n o t 
found t o b e of a n y s i g n i f i c a n c e . The f a u l t p r i m a r i l y l i e s 
v / i th t h e v e r y n a r r o w and l i m i t e d c o n c e p t o f A d u l t E d u c a t i o n 
which t h e C e n t r e h a s been f u n c t i o n i n g w i t h . To i t , mere 
l i t e r a c y ( a b i l i t y t o c o u n t number from 1 t o 100 and t o r ead 
o r v ; r i t e s e n t e n c e s from t h e P r i m a r - R e a d e r ) i s t h e end of 
A d u l t E d u c a t i o n , G e n e r a l s o c i a l av ;a reness and d e v e l o p m e n t 
o f p r o d u c t i v e s k i l l s do n o t make p a r t o f t h e o rogrann ie . Even 
r e a d i n g and w r i t i n g i s n o t made an o p p o r t u n i t y f o r a c q u i r i n g 
i n f o r m a t i o n t h a t may i m m e d i a t e l y h e l p i n i n ^ r o v i n g l i v i n g 
s t a n d a r d ^ i n c r e a s e d p r o d u c t i v i t y , e n s u r i n g g r e a t e r p a r t i c i p a t i o n 
i n c i v i l l i f e and e n c o u r a g i n g b e t t e r u n d e r s t a n d i n g of t h e 
p h y s i c a l and s o c i a l s u r r o u n d i n g s . 
The prograrrsme h a s b e e n t o t a l l y n e g l e c t i n g t h e 
of 
d e v e l o p m e n t ^ v o c a t i o n a l s k i l l s and h a s p r o v e d of no h e l p i n 
b e t t e r p r o f e s s i o n a l a d j u s t m e n t . 
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The programme being limited and narrow in its 
concept and vision, has failed to respond to and take into 
account the personality and comnunity needs of the illiterates 
and prepare them for commonity action and leadership at their 
local levels• 
Adult Education being basically a voluntary 
activity, its basic driving force is the individual motivation 
of the adults for learning the programme has failed in providing 
proper motivation to the adults in the adopted area and to 
thereby bringing them to the Adult Education Centres in large 
niimbers, 
For its success a literacy programme depends largely 
on the voluntary service of all educated people in a particular 
area, especially students and teachers. 
No noticeible initiatives have been taken by the 
A.H.U. Adult Education Centre/Department to get the student 
and the teachers of the Aligarh Muslim University involved 
in its Adult Education Programme, 
The Material aids req.uired for the success of the 
Aiult Education Programme are not made available to the 
functionaries and the learners in sufficient quality even 
though there is no shortage of funds. It is a clear case of 
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lack of v i s ion , planning and impleinentation on the pa r t of ;t 
the functionaries of the Centre, The very purpose of 
l i t e r a c y cart^aign has fa i led due to lack of proper follow-
up a c t i o n . 
The morale of the In s t ruc to r s i s low and t h e i r 
a t t i t u d e to t h e i r •^/ork lukev/arm, v/hich af fec ts the programme 
adversely. 
Although the female Ins t ruc to r s a re found s incere ly , 
they alone cannot achieve the t a r g e t of 100% l i t e r a c y . They 
should therefore be given more help and f a c i l i t i e s . 
Female l ea rne r s , a re more eager and earnest in t h e i r 
e f fo r t to be come l i t e r a t e . The enrollment and achievement in 
t h e i r case i s found t o be always higher than in the case of 
male leameirs . Women learners are not given t r a in ing in s k i l l s 
even on very small s c a l e , I-lale learners 15 in nurnber are 
se lec ted t o continue developing t h e i r s k i l l s further in the 
Universi ty Polytechnic, Such an opportunity i s denied to the 
female l e a r n e r s . 
'The A.M.U. Adult Education Centre/Department i s a 
very important i n s t i t u t i o n s and organ of the un ive r s i ty , 
should not be allowed t o become a dumping house of the 
Univers i ty , Persons with deep conviction and comndtment,wide 
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IcnoX'srledge and experience in the field of Adult Education 
v;ho are Icnown as successful academicians and also comrrand 
respect fror; other academicians should be itiade to take 
charge of the programme, if it is desired to meet even a 
modicum of success. The centre should be given the right 
purpose the right persons, the right programme and the 
right direction. It is high time that it should cease to 
be a place for employing the unemployable, who know about 
Adult Education as mach or as little as a footballer knov/s 
about swimming. 
SUGGESnoNS : 
1) The Instructors of Adult literacy classes should 
be appointed for atleast three to five years. Instead of 
part-time Instructors appointment of full time Instructors 
should be made. They should run, as community educators at 
least three classes a day and should keep in close touch 
with the community assigned to them. Their salary/allowance 
should be raised atleast to for the time-being Rs.300/* per 
month for the time being. The Instructor should be given the 
feel that he is the key functionary in the Programme, 
2) Supervisors should be designed as organisers or 
promoters to avoid the traditional inspectorial approach 
being adopted by them. Supervisors main job should not only 
be to oversee the v;ork of the Instructors but also to promote 
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the learning process outside the l i t e r a c y c l a s s . Thereby 
crea t ing an environmental support for the programme, as well 
as to motivate those merabers of the community v/ho have not 
joined l i t e r a c y c l a s s e s . 
3) A t l eas t one out of every 10 l i t e r a c y centres should 
be converted i n t o ongoing community education centres with 
a provision of annual g r a n t - i n - a i d . So t h a t non - l i t e r a t e s 
have permanent access t o the learning Centres . Grant- in-aid 
pa t t e rn s imi l a r t o g ran t - i n -a id for schools may be evolved 
with naximum i n b u i l t f l e x i b i l i t y . 
4) Li teracy and post l i t e r a c y centres should be s t a r t ed 
simultaneously t o make the l i t e r a c y dr ive continuum, 
5) A comprehensive perspect ive plan for five years 
should be drav/n for the compact t e r r i t o r y adopted by the 
Adult Education Centre. 
6) Material r^jjj^^fi'Z'^tc^if^^jit Education Programne 
should be made a v a ^ i ^ l e in s u f f i e r ^ t q.uantit ies and a t 
appropriate times I 
7) Li teracy p'^gl^^UQfeU.iblt^ld' be carefu l ly planned 
with due regard t o loca l condit ions and req.uirements. In 
addi t ion to imparting sldLlls in reading and X'/riting the 
programne should a l so help in improving knowledge and slcil ls 
r e l a t ing t o the profession of the enrol led adul t i l l i t e r a t e . 
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8) To make the literacy programmes effective they 
should be supported by the establishment of libraries and 
a continuous supply of good reading material and newspapers, 
9) Whenever an action plan is thought-out it should 
envisage the training in advance of the local leadership 
including civic and other authorities. Those involved 
should be adequately acquainted v;ith the details of the 
action planned and the specific role they are required to 
play in carrying it out. 
10) Students of the Aligarh Maslim University should 
be required to teach adults as a part of their National 
social service (NBS) programrfie. 
11) Periodic external evaluation of the Adult Education 
Programme being conducted by the A.M.U. Adult Education Centre'' 
Department is a .must for building up the credibility of the 
programrr^ e and for emphasising and ensuing the accountability 
of the Centre, Reports of such external evaluations raeasures 
for revitalising the Centre. 
It is only in this way that the A.M.U. Adult Education 
Centre can really play its due role as an important organ of 
the University and asset of the Nation, 
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rlAME (OPTIOimL) -
EDUCATIOtlAL QUALIFICAriOl^ -
EXPERIENCE -
1, Mame of your adopted areas ? 
2 , Population in your adopted area ? 
3 , Percentage of i l l i t e r a c y in your area ? 
4, How much i s spent on an individual l ea rner ? 
5 , How much i s spent on an area ? 
6, Are funds provided adeq.uate ? 
7, VJhat are your t a r g e t s ? 
8, HOV7 do you propose to achieve t h i s t a r g e t ? 
9, VJhat i s the a t t i t u d e of coirmuinity regarding your 
programmes ? 
10. What i s the drop-out r a t e ? 
1 1 . How do you intend t o improve the s i t u a t i o n ? 
12. VJhat Programmes are car r ied out t o a t t r a c t & involve 
more & more volunteers in the Li teracy year ? 
13. VJhat are the main problems in achieving t o t a l l i t e r a c y ? 
14. V/hat are the main problems you are facing ? 
15. What a re your suggestions for improving the Programme ? 
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